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Resumen 
La presente investigación tuvo como objetivo establecer la relación existente entre el liderazgo 
pedagógico del director y el desempeño docente en la Institución Educativa N° 7062 en San Juan 
de Miraflores 2017. El diseño de investigación no experimental es transeccional: descriptivo 
correlacional causal, el método empleado fue el hipotético deductivo, enfoque empleado fue el 
cuantitativo ya que solo usó la recolección de datos para probar hipótesis, asignando valores 
numéricos a las declaraciones para establecer patrones de comportamiento, los instrumentos 
fueron dos cuestionarios, la técnica empleada fue la encuesta. Los resultados generales de 
acuerdo Chi cuadrado de la tabla indican que los datos de la variable no son independientes, 
implicando la dependencia de la variable sobre la otra. Los resultados indican que el 
comportamiento del desempeño docente depende en 56.5% del liderazgo pedagógico; es decir 
los docentes que perciben que el director tiene un buen liderazgo pedagógico influyen en que su 
desempeño sea bueno, de acuerdo al coeficiente de Nagelkerke (0.565). 
 
Palabras clave: Desempeño docente; Liderazgo directivo; logros de aprendizaje 
 
Abstract 
The objective of this research was to establish the relationship between the pedagogical 
leadership of the director and the teaching performance in Educational Institution N ° 7062 in San 
Juan de Miraflores 2017. The non-experimental research design is transectional: causal 
correlational descriptive, the method used was the hypothetical deductive, the approach used 
was the quantitative since it only used data collection to test hypotheses, assigning numerical 
values to the statements to establish patterns of behavior, the instruments were two 
questionnaires, the technique used was the survey. The general results of the Chi-square 
agreement of the table indicate that the data of the variable are not independent, implying the 
dependence of the variable on the other. The results indicate that the behavior of the teaching 
performance depends on 56.5% of the pedagogical leadership; that is to say, teachers who 
perceive that the director has good pedagogical leadership influence their performance to be 
good, according to the Nagelkerke coefficient (0.565). 
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1. Introduction  
Most of the developing countries are developing deep reforms in their education systems in order 
to solve the problems, influenced by the social, political and technological tendencies that 
currently exist. In view of this need, the participation of a proactive, creative, critical and reflective 
teacher. It is also expected that students passing through the classroom acquire knowledge and 
develop endless capacities to successfully face the challenges in society, as an unavoidable right 
that all children and young people have, to receive a quality education. In this regard Minedu 
(2003), in the General Education Law 28044 in article 2, defines that education is a process of 
learning and teaching and that it contributes to the integral formation of people, to the full 
development of their potentialities, and to the development of the family and of the national, Latin 
American and world community. However, we are far from achieving that goal because of the 
many social and economic problems that affect the education sector and it is their job to generate 
the necessary conditions to provide quality learning. In addition, article 13 states that educational 
quality is the optimum level of training that students must achieve and that should be evidenced 
in satisfactory learning achievements. Although it is true, educational coverage in the country has 
increased by 12%, from 74% in 2011 to 86%. As we see the opportunities of access to basic 
education show a significant increase in recent years, it is still pending to achieve the long-awaited 
improvement of educational quality that results in learning achievements. This is reflected in the 
low results obtained in the PISA - 2015 international evaluations in Peru, in reading 
comprehension it increased 14 points, from the 384 obtained in 2012 to 398, reaching the 62nd 
position in the list. in mathematics it went up 19 points (from 368 to 387), ranking 61st and beating 
Brazil. According to the previous evaluation, Peru is the one that has grown the most in Latin 
America with respect to the 2012 measurement (Minedu, 2017b). However, although it has 
improved in those areas, it is still lagging behind, because in Latin America it is located in the 
penultimate place, surpassing only the Dominican Republic, except in the area of mathematics, 
for the first time, we have surpassed Brazil. 
 
On the other hand in the national ECE assessment in the second grade of primary reading 
comprehension was obtained in 2015 49.8% and in 2016 46.4% at the satisfactory level, far from 
increasing there was decrease and in mathematics in 2015, 26.6% was obtained, while in 2016, 
it was 34.1% at the satisfactory level (Minedu, 2017a). Despite having a slight progress these 
results reflect major problems, even more can be corroborated in fourth grade in 2016 was 
obtained in reading by 31.4% and in mathematics 25.2% in satisfactory level and in second year 
of high school in the 2016 in reading was 14.3% and in mathematics 11.5% in the satisfactory 
level. In short, it is still a long way from obtaining satisfactory results due to the low performance 
of the students, in view of this it is very important to analyze and reflect on the factors that affect 
school performance, especially in those variables or factors that can be taken for be part of a 
reform on behalf of the State. 
 
Although it is true that article 2 of the aforementioned Law provides that socio-economic and 
cultural characteristics exert a predominant influence on learning achievements, other variables 
must be considered within the school related to human capital, the director and the teacher. In 
this regard, the Minedu (2016) in the framework of good management performance says that 
reforming the school involves transforming the management developed by managers. 
Educational research shows that the pedagogical leadership of the manager is the second factor 
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influencing the learning achievements after the teaching action, that is, it has a degree of real and 
undeniable influence on the students' learning. So also Bolívar (2010) indicates that "Improving 
education, among other factors, implies changes in the model of school management; The 
administrative-bureaucratic model presents serious deficits to influence the improvement of 
results. In this regard, pedagogical or instructional leadership would enhance this improvement ". 
Therefore, the director's management and leadership style are a key aspect that generates other 
processes within the school that indirectly affect school performance; thus, pedagogical 
leadership focused on learning directly influences the performance of teachers. 
 
The leadership of the director focused on the administrative and inadequate pedagogical 
practices of a good percentage of teachers and managers at the national level are problems that 
still persist; now focusing at the level of UGEL 1 in the I.E. 7062 in San Juan de Miraflores; these 
traits cited were reflected in the low learning achievements, as shown, in the results of the ECE 
so in 2014 the students of the primary level obtained at the satisfactory level in the area of Reading 
Comprehension only 23%, rose to 43% in 2015, and 50.6% in 2016; thus in Mathematics of 10% 
achieved in 2014, it rose to 21% in 2015 and to 49% in 2016; how it can be observed still not 
achieved high results in the satisfactory achievement of learning, mainly in the area of 
mathematics; The previous years, institution was immersed in many problems which determined 
that the level of learning is low according to the results ECE 2013 and 2014. It is in this situation 
that the experience is obtained in obtaining necessary information on how the pedagogical 
leadership is developed in the IE 7062. We are aware of the personal interactions that take place 
between managers and teachers, moreover these with students and parents have positive or 
negative results, creating effects at the individual level as well as in the teaching performance and 
in the learning achievements of our students. Based on this, the importance of pedagogical 
leadership in the teaching performance and in the achievement of the students' learning is 
highlighted, for this reason it is necessary to do more research and collect evidence in the different 
educational environments about the incidence of the directive leadership in the teacher 
performance, as well as school performance. In this sense, it is expected that the results of this 
study provide clear and accurate information on the role played by the director as a pedagogical 
leader in a reality as diverse and adverse as ours and contribute in turn to guide the improvement 
of political actions the educational reform. 
 
The policies of the Education sector are aimed at school reform, and prioritize a management 
focused on results and learning, working with selected directors, trained and organized according 
to the leadership required to face the challenges of the reform. (...) Higher pedagogical training 
also prioritizes the preparation of principals based on pedagogical leadership that favors quality 
learning. (Freire and Miranda, 2014). Sineace and Minedu join efforts in this reform, the first one 
assesses the quality of school management, establishing it as one of the five factors that 
determine educational quality, the second one elaborating the framework of good teaching 
performance (MBDD) that defines the role that the director must assume to generate an impact 
on the quality of the teaching and the learning of the students, providing support and 
accompaniment to the work of the teachers. It is then understood the real importance of 
pedagogical leadership for the achievement of learning. 
 
Until a couple of decades ago, most of the research was in the business and social fields, and in 
education we had to adapt. However, at present, it has been studied extensively, there are 
numerous international studies and they allow us to know what are the factors of success in 
educational leadership (Sallan and Sánchez, 1996). Being precise, only in these last 4 years the 
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pedagogical leadership of the director and its repercussion in the work of the teachers and 
therefore in the performance of the students have been treated in their due magnitude, banishing 
the anachronistic concept of the "supervising director and administrator "To make way for an 
authentic reform of the school prioritizing a management focused on the results and learning. In 
the past, educational leaders were rewarded for efficient technical management, educational 
leadership aimed at fulfilling any objective other than school learning is increasingly perceived as 
illegitimate and ineffective (Leithwood, 2009). This goal of leadership, explicitly focused on 
learning, defines pedagogical leadership. For decades the work of the manager was purely 
administrative detached from the pedagogical tasks in the classroom, which is why most schools 
in the country taught traditional and low-level cognitive, the reforms given did not meet the 
demands and were oriented to decontextualized standards of the reality, already in the years 
2012 the strategic plans were initiated oriented to shake those old structures and conceptions of 
the curriculum and educational agents. Regarding the reform of educational institutions in the 
Multiannual Sector Strategic Plan (PESEM) 2016-2021, one of its strategic actions is to 
strengthen the management of educational institutions and increase their performance with 
respect to school management, clarifies that schools assume the responsibility of managing the 
change of pedagogical processes, with which it focuses its entire organization on learning, in light 
of this, it is urgent to ensure that all educational institutions increase their performance through 
the strengthening of their managerial leadership (Minedu, 2017c). it is necessary to work with 
selected, trained and organized directors based on real leadership that allows them to face the 
real challenges that society demands, it also means ensuring that managers can focus mainly on 
their tasks related to the pedagogical field and not only on administrative tasks, before it Collado 
(2012) affirms that For decades the educational system was characterized by its homogeneity, in 
values shared by society, oriented to the control of discipline, order and authority, the autocratic 
profile director was concerned to represent the school and control the development of teaching, 
as well as imposing a disciplinary model approved and shared by all. Exercising true leadership 
is not an easy task, it requires a display of interpersonal skills and organizational capacity that 
motivates contagion, mobilizes and inspires the other members of an organization to achieve the 
goals and objectives proposed. 
 
Therefore, current educational problems must be resolved jointly and cooperatively between 
society and educational organizations; previous educational reforms focused exclusively on the 
pedagogical aspect of the teacher, focusing on the teaching-learning process in isolation, we 
cannot deny the importance of the teacher, since no educational reform would be effective if he 
did not commit to meet them in the classroom , that is where the real reforms come to light or are 
evident, with this I dare to affirm that the teacher is the architect of the change. In this regard, 
Aldana (2003) states that the teacher is the school from a more current context, and in its most 
important field, the student with whom he interacts in pedagogical actions, is the one who 
develops a reflexive action on his pedagogical task, a task with himself a related task on his 
pedagogical dynamics. On the other hand Garcés (2010) affirms that the teacher works in a world 
in change, postmodern; few would contradict that the character and demands of the teacher's 
work have changed profoundly over the years, teaching is no longer what it was, curricular 
programs are constantly changing, as innovations multiply, the pressures for results, both at the 
school's internal level and at the external level of the family and society.  
 
Currently, professional learning communities are a response to the theory of learning 
organizations, called "collaborative cultures" that should be implemented in schools (Bolívar, 
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2010). They should be considered a priority and considered as places of training and innovation 
not only for the students, but also for the teachers themselves. 
 
However, focusing on the characteristics of the members of an educational organization must 
consider the notorious influence of leadership in the teaching performance. It can be said that the 
characteristics and qualities of educational institutions; that are given by the teachers and above 
all of their leaders, the managers; they become key influences very essential to take on the great 
challenges demanded by today's society in education. 
2. Material and methods 
The type of research was basic descriptive correlational level, the design of non-experimental 
research is transectional: descriptive correlational-causal. The method used is the hypothetical 
deductive, part of the observation of a part of the reality that is intended to study, which leads to 
formulating elementary hypotheses and the approach is quantitative, only uses data collection to 
test the hypothesis. The population was constituted by 84 teachers of the primary and secondary 
level and of the Educational Institution No. 7062 United Nations located in zone A of the district 
of San Juan de Miraflores. The sample was constituted by 60 teachers of which 24 are from the 
primary level and 36 correspond to the secondary level. Inclusion criteria were considered as 
appointed teachers and exclusion of hired and dismissed teachers. For data collection, the survey 
technique applied to teachers was applied, using two instruments validated by expert judges: 
"Leadership Leadership" and "Teaching Performance" Questionnaire the data collection 
instruments were multiple or polytomous according to the Scale from Likert. For the statistical 




Ho: The pedagogical leadership of the director does not influence the teaching performance in 
the Public Educational Institution N ° 7062 in San Juan de Miraflores, 2017. 
 
Ha: The pedagogical leadership of the director influences the teaching performance in the Public 
Educational Institution N ° 7062 in San Juan de Miraflores, 2017. 
 
Table 1. The pedagogical leadership of the director influences the teaching performance 
Parameter estimates 
  Estimates 
Desv. 
Error Wald gl Sig. 
95% confidence interval 
Lower limit Upper limit 
Umbral [des = 1] -4.702 1.039 20.468 1 0.000 -6.739 -2.665 
[des = 2] -1.802 0.766 5.534 1 0.019 -3.304 -0.301 
Location [lid=1] -4.945 1.080 20.982 1 0.000 -7.061 -2.829 
[lid=2] -1.528 0.887 2.969 1 0.085 -3.267 0.210 
[lid=3] 0a     0       
Cox y Snell : 0.500         Nagelkerke : 0.565        McFadden: 0.321 
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The results for the estimation of the teaching performance and pedagogical leadership show the 
feasibility of the behavior of the variables, observing that they are shown as protectors; that is, 7 
out of every 100 teachers perceive that the pedagogical leadership of the director is bad, however 
they show a predisposition to present a high performance. This premise is corroborated by the 
Wald coefficient that exceeds the value of X2c (greater than 5) = 3.841 and the value of statistical 
significance p_value <0.05 respectively. 
 
Regarding the study variables, it can be observed that the variability or behavior of the teaching 
performance depends on 56.5% of the pedagogical leadership; that is to say, teachers who 
perceive that the director has a good pedagogical leadership influence that their performance is 
good, according to the Nagelkerke coefficient (0.565) in the teachers of the Public Educational 




Specific Hypothesis 1 
Ho: The pedagogical leadership of the director does not influence the level of teacher preparation 
for student learning in the Public Educational Institution No. 7062 in San Juan de Miraflores, 2017. 
 
Ha: The pedagogical leadership of the principal influences the level of teacher preparation for 
student learning in Public Educational Institution N ° 7062 in San Juan de Miraflores, 2017. 
 
Table 2. The pedagogical leadership of the director influences the Preparation 
Parameter estimates 
  Estimates 
Desv. 









[D1Preparation= 1.00] -2.492 0.659 14.312 1 0.000 -3.783 -1.201 
[D1Preparation= 2.00] -0.423 0.538 0.618 1 0.432 -1.477 0.632 
Location [nlid=1.00] -3.446 0.777 19.679 1 0.000 -4.968 -1.923 
[nlid=2.00] -1.326 0.696 3.635 1 0.057 -2.689 0.037 
[nlid=3.00] 0a   0    
Cox y Snell : 0.356         Nagelkerke : 0.402        McFadden: 0.203 
Link function: Logit., A. This parameter is set to zero because it is redundant. 
 
 
The results for the estimation between the dimension Teacher preparation for student learning 
and pedagogical leadership show the feasibility of the behavior of the variables, manifesting 
themselves as protectors; that is, 31 of every 100 teachers perceive that the pedagogical 
leadership of the director is bad, however they show a predisposition to present a high level of 
teacher preparation for student learning. This premise is corroborated by the Wald coefficient that 
exceeds the value of the X2c (greater than 5) = 19.679 and the value of statistical significance 
p_value <0.05 respectively. 
 
Regarding the study variables, it can be observed that the variability or behavior of the level of 
teacher preparation for student learning depends on 40.2% of pedagogical leadership; that is, 
teachers who perceive that the director has a good pedagogical leadership influence that their 
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level of teacher preparation for student learning is high, according to the Nagelkerke coefficient 




Specific Hypothesis 2 
Ho: The pedagogical leadership of the principal does not influence the level of teaching of the 
teacher for the learning of the students in Public Educational Institution N ° 7062 in San Juan de 
Miraflores, 2017 
 
Ha: The pedagogical leadership of the principal influences the level of teaching of the teacher for 
the learning of the students in Public Educational Institution N ° 7062 in San Juan de Miraflores, 
2017 
 
Table 3. The pedagogical leadership of the director influences the teaching 
Parameter estimates 











Umbral [D2Teaching = 1.00] -4.099 1.103 13.820 1 0.000 -6.260 -1.938 
[D2Teaching = 2.00] -2.583 1.045 6.106 1 0.013 -4.631 -0.534 
Location [nlid=1.00] -3.689 1.127 10.717 1 0.001 -5.897 -1.480 
[nlid=2.00] -2.031 1.141 3.171 1 0.075 -4.267 0.204 
[nlid=3.00] 0a     0       
Cox y Snell : 0.307         Nagelkerke : 0.353        McFadden: 0.181 
Link function: Logit., A. This parameter is set to zero because it is redundant. 
 
 
The results for the estimation between the dimension Teaching of the teacher for the learning of 
the students and pedagogical leadership show the feasibility of the behavior of the variables, 
manifesting themselves as protective; that is, 25 out of every 100 teachers perceive that the 
pedagogical leadership of the director is bad, however they show a predisposition to present a 
high level of teaching of the teacher for the learning of the students. This premise is corroborated 
by the Wald coefficient that exceeds the value of the X2c (greater than 5) = 10.717 and the value 
of statistical significance p_value <0.05 respectively. 
 
Regarding the variables of study, it can be observed that the variability or behavior of the level 
Teacher teaching for student learning depends on 35.3% of pedagogical leadership; that is, 
teachers who perceive that the director has good pedagogical leadership influence their level of 
teacher education for student learning is high, according to the Nagelkerke coefficient (0.353) in 
the teachers of Public Educational Institution N ° 7062 in San Juan de Miraflores, 2017. 
 
 
Specific Hypothesis 3 
Ho: The pedagogical leadership of the director does not influence the level of teacher participation 
in the management of the school articulated to the community in the Public Educational Institution 
No. 7062 in San Juan de Miraflores, 2017 
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Ha: The pedagogical leadership of the director influences the level of teacher participation in the 
management of the school articulated to the community in the Public Educational Institution No. 
7062 in San Juan de Miraflores, 2017 
 
 
Table 4. The pedagogical leadership of the director influences the Participation 
Parameter estimates 
  Estimates 
Desv. 







Umbral [D3Participation = 1.00] -3.463 1.084 10.211 1 0.001 -5.587 -1.339 
[D3Participation = 2.00] -2.598 1.052 6.099 1 0.014 -4.660 -0.536 
Location [nlid=1.00] -3.718 1.133 10.776 1 0.001 -5.938 -1.498 
[nlid=2.00] -2.163 1.144 3.578 1 0.059 -4.404 0.078 
[nlid=3.00] 0a     0       
Cox y Snell : 0.301         Nagelkerke : 0.350        McFadden: 0.182 
Link function: Logit., A. This parameter is set to zero because it is redundant 
 
 
The results for the estimation between the dimension Teacher participation in the management 
of the school articulated to the community and pedagogical leadership show the feasibility of the 
behavior of the variables, manifesting themselves as protectors; that is, 24 out of 100 teachers 
perceive that the pedagogical leadership of the director is bad, however they are predisposed to 
present a high level of teacher participation in the management of the school articulated to the 
community. This premise is corroborated by the Wald coefficient that exceeds the value of the 
X2c (greater than 5) = 10,776 and the value of statistical significance p_value <0.05 respectively. 
 
Regarding the study variables, it can be observed that the variability or behavior of the level 
Teacher participation in the management of the school articulated to the community depends on 
35% of the pedagogical leadership; that is, teachers who perceive that the director has good 
pedagogical leadership influence that their level of teacher participation in the management of the 
school articulated to the community is high, according to the Nagelkerke coefficient (0.350) in the 
teachers of the Institution Educational Program No. 7062 in San Juan de Miraflores 2017. 
 
4. Discussions 
Exercising true leadership is not an easy task, it requires a display of interpersonal skills and 
organizational capacity that motivates contagion, mobilizes and inspires the other members of an 
organization to achieve the goals and objectives proposed. This directive leadership, mainly the 
pedagogical one, focuses on the learning achievements of the students, which consequently 
affects the good teaching performance. In this sense, the present study proposed as a general 
hypothesis that the pedagogical leadership of the director influences the teaching performance in 
Public Educational Institution N ° 7062 in San Juan de Miraflores. Table 1 shows that, with respect 
to Leadership Leadership, the variability or behavior of teaching performance depends on 56.5% 
of pedagogical leadership; that is, teachers who perceive that the director has good pedagogical 
leadership influence their performance to be high, according to the Nagelkerke coefficient (0.565). 
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Current educational problems must be resolved jointly and cooperatively between society and 
educational organizations; previous educational reforms focused exclusively on the pedagogical 
aspect of the teacher, focusing on the teaching-learning process in isolation, we can not deny the 
importance of the teacher, since no educational reform would be effective if he did not commit to 
meet them in the classroom , that's where the real reforms come to light or are evident; However, 
the notorious influence that the manager exercises in the teaching performance is undeniable, 
mainly through pedagogical leadership, they would be operating as a chain of influence for 
educational improvement and achievement of learning, however it should be clarified that this 
magnitude is lower in relation to the influence that the teacher directly exercises in the classroom 
 
5. Conclusions 
 Educational research has shown that executive leadership is the second determining factor 
that affects learning achievements after teaching, it should also be clarified that the teaching 
performance is conditioned in part by the type of leadership exercised by managers and the 
achievement of learning depends a lot on teacher performance. 
 We can not deny the great influence exercised by the school leader in creating the necessary 
conditions for learning, that is, in generating an optimal work environment. All these areas of 
influence of the managers are key to the improvement of learning. 
 Effective management leadership creates a collaborative work culture that is now called 
professional learning communities, making it possible to achieve performance characterized 
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